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Preface
This preface has been included because before embarking on this project the landscape was
different to where we now find ourselves. In the space of the project we have had to negotiate the
realities of Brexit, GDPR legislation affecting practices and most recent and radically, the COVID 19
pandemic. This, fortunately did not affect any of our mobilities, but as we met to finalise the project
reports and outputs, we did so remotely. Coming into the project and inspiring its ambitions were
notions about the challenges facing Europe and the need to engender greater equality and
opportunity for all. Education is in the engine room of that process. At the end of the process we
have achieved a huge amount, but we also see that the challenges that lie ahead are at least as
great, if not greater than the ones we envisaged when we set out.

Justification
John Dunn is famous for his poem, ‘For Whom the bell tolls.’ The punchline is that it tolls for you!
Church bells; wedding bells; funeral bells? Whatever your view, there is a summons and for us as
humans that summons is universal. All are called to attend to our human purpose and to the idea of
our reckoning. Whether that is an assessment by a person and those that knew them about the
content and the quality of their life, or for the many religious believers around the world, a
reckoning before God to account for what you did in your life on earth. Religious and non-religious
alike can relate to the need for all of us to respond to that bell that sounds in our communities for
educators to enable the next generation to be equipped and envisioned to be the change they want
to see in the world. Our success as a species has led to many improvements in quality of life for
many and also an accelerating population. The problems of the 21st century with regard to
environmental sustainability, politics, freedoms and responsibilities, justice and human flourishing
are arguably the most complex they have ever been. We share an increasingly interconnected digital
space. We are aware that so many of the opportunities and threats to ourselves and to the world are
global ones. Ones that we have entered into together and will need each other to solve. As John
Dunn says: ‘No man is an island.’ Therefore, it is not melodramatic at all to frame Erasmus projects
such as these as a critically important part of our school’s curriculum. Knowledge should always be
the basis of our educational institutions, but that in itself is not sufficient. Knowledge can be used for
good or harm. Students need to be taught character so that their knowledge will lead them to be

able to bring about that good, true and fair society we would all like to live in. Those goals cannot be
local only since overlooking or adding to inequalities elsewhere soon leads to a spilling over of those
issues and challenges for the rest of us. Simple though this seems, it begins with that imperative to
love our neighbour and ends when we see each of the world’s humans as fellow neighbour. In
collaborating with our partner schools, students and teachers alike are enabled to see differences,
yes, but they are more frequently invited into what it means to be human in connecting in a real way
with people ‘just like us.’ The Erasmus projects therefore sound a toll of invitation. Yes, to an
opportunity, even imperative, that is earnest and urgent, but more than that into an adventure of
discovery. We learn more about what it means to be human, more about ourselves as persons
through other persons and more of the exciting opportunities there are to work with others around
the world to put all our good learning to use.
Our Partnership Model
We drew upon links already established with partner schools and inevitably partner teachers. It has
been the experience of our partnership that not everyone is as ready or motivated to work on these
type of projects. However, once you have found a committed colleague you have found an
invaluable link and very often a friend for life!
Our partner schools are Italy, Netherlands, Germany, Finland, Sweden and the host school, UK. Our
project is a three year exchange of 6 trips or mobilities which involve each school hosting one
project week and the other five visiting. We send 4 students and one teacher each time, so the host
school received 20 young people from five other countries.
We house the students with host families. Procedures for vetting these families differs in the various
partner countries, but these arrangements must be carried out in accordance with that country’s
safeguarding and child protection policy. All trips are risk assessed and involve schools first sending
out information about the students to the host school to help preparations and to find suitable
hosts. Students are given important contact numbers to carry whilst on the trip and, of course,
during the school day students are under the supervision of their teachers.
The projects themselves are all stitched together around a theme, ‘Open minds, Open borders.’ This
is then approached in a way that works best with the specialisms and resources of each school. Each
project will work with one curriculum area and link to the project. For example, in Finland the
question of whether we need borders was considered and primarily a historical approach to borders
was the curricular approach.
The projects are also there to provide training or enhance teacher experience. Ideally the teacher
going out is from the same subject specialism, but in reality this cannot always be achieved since not
all of the subjects taught in our various schools are the same and there are also other considerations
when choosing a colleague of suitable experience and competence to accompany a group. We have
tried to provide teachers with a role in the project in school, but above and beyond that some
learning opportunities: observing lessons and discussing what was seen, interviewing students from
the school to find out about their curriculum and experience, meeting with a particular colleague to
compare, contrast and evaluate the various teaching methods of those curricular areas of indeed the
models of school leadership or management.
Each project should have an output; that is something tangible that comes our if it. This is an
intellectual output that is the shared insight or understanding arrived at by those studying. Such
outputs must be disseminated as widely as possible to relevant audiences to maximise the impact of
the project.

Our pedagogical model
Lively discussions about what constitutes good teaching and learning are the reality of our
transnational project meetings and also our project weeks. Inevitably, there is not one model that
everyone agrees on, but we have reached a point where talking about what models are best is a part
of what we do. Therefore, the pedagogy has to be in its nature a model that revolves around
dialogue. The project has to allow exposure to different learning models and strategies but also to
involve a willingness to discuss and debate the efficacy of these and how best to achieve our
learning goals for the project, but also as the basis of our lessons in school day-by-day. This at least
reflects the realities of everyday life, where projects and collaborations rarely involve people all
agreeing. Instead, negotiations and dialogues are ongoing and views and mindsets are gradually
adjusted, some to become more secure, others to become more aware of their inadequacies or
uncertainties. It is also through such dialogue that people are drawn into that priority of relating to
one another: putting our shared humanity first as we then struggle to resolve and determine best
practice.
Best practice
Having said all of the above, it is important to note that the pursuit of best teaching practice is in fact
a noble one and not one carried out ‘in the dark.’ Increasingly we have some very compelling
research that means that whatever else there is to agree on we ought, at least, to agree that only
evidence-based practice is secure. Experimenting blindly is risky and rash business when it comes to
the minds and hearts of young people. Such research often draws on models from around the world
where divergent approaches can now be assessed longitudinally and measured by what knowledge
they have engendered. Knowledge or learning has best been defined as a change in the long-term
memory. Such changes will inevitably be reflected in assessments and so data from those countries
but also the comparative data of the PISA tables enables good evaluation of effective and ineffective
practice to take place. Our discussions as a group are ongoing but at this current time our shared
insights are rendered something like this:
*Since new technologies are rapidly emerging and since no-one knows the future there has been
appetite around the world for ‘life-skills.’ On the one hand our project can help address what is
probably meant by this. Our projects revolve around face-to-face interactions. They insist on us
working together, discussing, explaining and collaborating. They are also very applied: there is an
output which is arrived at and students must take what they have learned and channel it into this.
Equally there is a broader theme beyond the immediate curriculum subject. This again requires
another lateral thought, another connection made, another application. ‘Open minds, open borders’
requires people to examine how what they are learning might be relevant for us all in some way.
Those soft skills such as problem-solving, teamwork, negotiation, creativity and organisational skills
that deliver a project on time are all in play. This perhaps helps address an area that is lacking in
some schools with traditional curriculums that only ever operate in the isolation of subjects. On the
other hand this is probably an advantage of the project that should not serve as an actual model for
best practice day-to-day. In Finland there is a new themed curriculum which has subjects hung on
each of its themes, but whatever the merits or disbenefits of such an approach, first principles
dictate that one unit of learning should be taught in its area first and a step at a time carefully
sequenced to enable concepts and learning to be built up. Themed learning must always give way to
the discipline of learning new material in discreet blocks.
*Much has been written about the benefits of practice. Indeed, Daniel Willingham has drawn
attention to the fact that ‘practice makes permanent.’ He and others such as Hirsch shows how

massed practice though, has limitations. Massed practice can have learning ‘on a loop’ where
knowledge is rehearsed in the short-term memory but without a change in the long-term memory A
better tool for helping make learning stick, is distributed practice. This creates a desirable difficulty
which means that the learner has to work harder and consequently the efforts to recall and apply
are harder and therefore better cement learning. An example used here is of baseball pitches.
Practising the same pitch repeatedly does not force the batter to recognise, predict and respond to
an unknown ball. Varying the types of pitches introduces this desirable difficulty with the result that
progress is initially slowed and success appears to lag behind. Eventually, however, such habits
produce far better results, as changes to the long-term memory result such that the batter can read
and respond to a variety of pitches with far better outcomes than those who mass their practice.
One discussion that we have had as a group is the Dutch system whereby in the Leiden school some
students elect to follow a bi-lingual curriculum whereas others do not. Those that do pick up all their
subjects being taught in English. We have discussed how this involves subjecting the student to an
unnecessary and superfluous cognitive load. When teaching new material in Chemistry the student’s
working memory will be immediately filled with the challenge of comprehending the English with
the likely result that the student will not grasp the Chemistry. The student cannot focus on both at
once. However, the experience of the Leiden school is that they have to simplify what is being
studied at first and take learning a little slower. Over time, students emerge with good languagelearning and also go on as a group to perform better in other curricular areas than their peers. This is
an interesting phenomenon. There have been studies that have shown how at certain stages
unexpected desirable difficulty can deliver results because it forces greater attention. For example,
you would think a clear text would be better for learning than a slightly blurry text. However, texts
that themselves are hard to read have been shown to produce greater focus in the reader and better
comprehension as a result. Could this be at play here? Of course, students arriving at Leiden have a
mixture of exposure to English in their primary schools. The best scenarios involve young language
learning that mean students are better equipped when they arrive and cognitive load is reduced.
*Amongst the most important pieces of researched writing, in this case from the USA, in recent
years has been that of Rosenshine. He puts forward 10 principles of Instruction. Perhaps the relevant
context to this are studies which have looked at the effect size of teaching approaches defined as
transformative versus those regarded as instructional. The former, charismatic approach that
focuses on student engagement and enjoyment does not result in comparatively strong outcomes
for students. Instructional approaches which focus on the knowledge to be delivered and how to
break this down, sequence it and build it back together are more effective. Each of Rosenshine’s
principles has a strong evidence base, but each is also intuitively true when it is set out and
explained: it makes sense why these approaches would work over other possible approaches. The
approaches he proposes are:
1. Begin each lesson with a review of previous learning. This helps interleave recall and therefore
aids memorisation, but more importantly that prior knowledge selected should relate to the new
content being taught. This has the effect of introducing relevant learning so that the working
memory is freed up from needing to recall them alongside the new content being delivered.
2. Present new material in short steps with students practising after each step. This avoids
overloading the student at a time where their focus needs to be on understanding how that learning
breaks down and is built up. A teacher will not be able to diagnose a struggling student who is trying
to master a complex idea or practice all at once. Instead by practising after each stage, the teacher
can check understanding of each component and avoid misconceptions arising. Every learner is then

enabled to master the knowledge a step at a time. Also, as we have already said, practice makes
permanent, so memory is aided.
3. Ask a large number of questions and check the responses of all students. These questions are
designed to check understanding and divert students away from misconceptions. Use of mini white
boards is a quick way to check that everyone has understood. In such cases, what is written on the
whiteboard should be succinct and categorical so that understanding can be checked. Of course,
there is a place for open questions too-these introduce desirable difficultly as a key stage.
4. Provide models. Many teachers recite the mantra: ‘I do, we do, you do.’ This is still good advice to
model the process and interact with new material in a scaffolded way. Model answers are also
helpful to work with getting students to see for themselves what makes an excellent piece of work
or answer and why. Scaffolding and modelling must then be gradually reduced in order for students
to be forced to think hard about the process going forward rather than falling back on what you
always provide.
5. Guide student practice. Willingham says that ‘memory is the residue of thought.’ When we think
hard about something the pathways to knowing, understanding and recalling it are opened up and
memory begins. Therefore, the right kind of practice is really important for students to learn. New
learning must be practised as soon as possible, but it must also be monitored. The power of
feedback is that when a student is grappling with the learning itself is the time when expert from the
teacher can be useful. It is important to avoid misconceptions from the start, but if students do
begin to go wrong or struggle, it is important to stop work and address it rather than risk wrong
practice. Research has also shown that students work better when a teacher is moving about the
room and monitoring work.
6. Check for student understanding. Ineffective teachers ask classes ‘Any questions?’ Effective
teachers ask targeted questions to individuals which elicit responses that show whether
understanding has been arrived at. One way to check for understanding is to apply a newly learnt
idea to a slightly different problem or context. This shows if they know what the learning itself is for
and how it functions.
7. Obtain a high success rate. Mastery learning means securing one atom of knowledge before
proceeding to the next. Some subjects lend themselves a little more naturally to this than others,
but the principle can be adopted across the curriculum to make each step count. It follows that if
success is achieved in each step, success will be arrived at over the whole concept and conversely,
each step that is not understood results in a broken link in the chain.
8. Provide scaffolds for different tasks. As touched on earlier, efforts to reduce cognitive learning
when new content is being introduced is critical. Sentence starters; prompts, thinking out loud as
you teach, flow diagrams and other illustrations can help. Sometimes a simple diagram or a text
structure left on the board helps students set out their work or recall other relevant knowledge in a
way that means they are left to focus on the new content itself.
9. Require and monitor independent practice. Move around the room to monitor independent
practice. Set tasks for homework, but ensure feedback follows directly on. Insisting on silence for
these parts of the lesson is also important to ensure that the student is solely immersed on the
thinking required to practise using the knowledge.
10. Engage students in a weekly or monthly review. Reviewing learning aids memory, but also sets
work into the broader context it comes from. This is often referred to by educationalists as the

‘schema.’ That model that organises learning into a coherent whole and that as a bigger picture
enables more effective memorisation because parts of learning naturally derive from an
understanding of that whole picture. Regular review lessens the demand on working memory simply
because the effort to recall at key points opens the connections in the brain and enables long term
memory to result. This can be done in quizzes, knowledge organisers or written/verbal questioning.
*An ongoing debate for us is knowledge vs skills. In the UK, we are reaching an understanding that
skills-based learning that is understood as progressive models or learning focused on differentiated
what is learnt and how it is taught to each and every student miss the wider point. How people
learn, metacognition, has some very definite constants. The processes involved in memory are
better understood by neuroscience and longitudinal research into study methods. There has to be a
clear move away from the idea that someone is just talented at that someone else is not and there is
nothing much that can be done about it. Studies into fixed versus growth mindsets have
demonstrated that those who believe their ability and capacity is fixed have diminished beliefs,
expectations and outcomes. Those who believe their competency and capacity relates solely to the
opportunities for effective instruction and the effort put into engaging with this fully, do far better.
Indeed, even the same principle applied to those who feel confident but based on the belief they are
just naturally good at it, shows that, before long, their competence will be surpassed by that of
others with growth mindsets.
Skill then is not something that people just have, but something that is acquired and properly
understood skills are actually practised knowledge. A skilful golfer or musician has understood the
individual building blocks of their trade and mastered them. They have knowledge of each of these.
They have built up these blocks in stages refining them. They have improved by being able to focus
on one area they can improve, precisely because all the areas are mastered to such a strong degree
that they are known intuitively: they are automated. When someone can play a sport, an instrument
or carry out a challenging task as if it is an extension of the very person they are, this shows a high
degree of skill. It is incredible to watch, but it is the tip of an iceberg, the submerged section of which
is a lot of hard work and struggle to learn and to practice. Knowledge-centred learning is therefore
the basis of all sound learning and all coherent curricula.
In all of the above, it can be illustrated that the transactions between our countries have not been
limited to the temporary exchange of students and the specificity of projects. A curriculum for
teachers and co-ordinators has ensured that opportunity for discussion has been built in. Interacting
with research and discussing the different approaches of different schools has been enlightening. Of
course, debates around our different working practices and the contexts they are carried out in
continue, but as previously stated, the point is that they continue! This project has enabled very
valuable moments of self-examination for professionals on their approach to their trade. As with all
things seen in a different context, culture or setting, fresh revelations can be arrived at and horizons
broadened as a result.

The substance and outcomes of our six mobilities
Mobility 1: Tunbridge Wells, UK.
This first mobility took place in January 2018. Bennett Memorial
School chose a curricular specialism in digital media in the form of
documentary film making. During the exchange, students worked in
groups, each group containing one student from each partner school.
Each group contributed a section to a documentary on the theme of
'Open Minds Open Borders'. The purpose of this documentary is to
examine different aspects of living in a multicultural society in each
country, focused on different themes. These themes were selected
from a range of possible areas but were finalised as people, places
and culture.
The overall aim was to critically explore differences in these aspects across the partner countries
through the medium of film and to consider how countries can work together to create a more tolerant
and inclusive culture in order to minimise conflict and create multilateral cohesion. Students from each
country were to bring material with them to tie into this project. Guided by their teachers, the plan was
to carry out investigations in their own country regarding their topic: interviews, film footage and
research on their topic. Ideally this would involve a group of 5 or 6 students although only 2 or 3 will
be involved in the actual exchange.
1) Our first day included some induction activities, a specialist workshop on HD cameras and an
opportunity to practise using it to gather images from the iconic old town centre of the
Pantiles, Tunbridge Wells. Woven into this was expert tuition on the use of these cameras but
also on the artistic eye: how to generate a message alongside the image being captured.
The end of day 1
included a briefing on
Tuesday’s trip to
London where the
material for the
documentary was to be
shot in 2D and 4D
modes. The full
timetable for the week is
on the website, but
glimpsed, below.

2) This day was devoted to site seeing in
London for the purposes of gathering
material for the documentary/film. Visiting the
Tate Modern art gallery enabled students to
gain further insight and instruction into
technique and strategy, but also provided a
source of inspiration for the groups on the
project. A visit to St. Paul’s and London
Bridge and the surrounding areas gave
opportunity for gathering material. As well as
some of the iconic images one associates
with these places, students also chose to
take photos of more mundane things, but in
novel ways, such as escalators in a tube
station.
3-4)
Days 3-4 consisted of workshops. These varied
between direct instruction and modelling and tie
spent on the project. Further angles on the
documentary were achieved by the coaching
and use of monoprints to turn photos into artistic
sketches. Specialist teachers at Bennett
Memorial inducted students into documentary
film making and use of Apple Mac computers for
editing.
5) The final day was set aside for the finalising of the documentary film and images and the
construction of an exhibition site took place in the local Victoria Shopping Centre in he heart of
Tunbridge Wells. Students, parents and host families were invited to a special briefing and everyone
was able to see the exhibited work including the premiere of the documentary film itself. This
exhibition remained in place for many weeks and was open to the public to view the work and the
documentary film.

Impact, Dissemination and success
A further day or part day may be needed to complete this and ensure everything is complete. On the
final day there will be a presentation of the film to host families and staff and students from Bennett
Memorial School at a local venue with refreshments and certificates. them to learn about other
cultures in a collaborative way, improving communication skills and learning new technology (both
students and staff). We hope that they will also enjoy the week, forge new friendships and find it a
fulfilling experience that they will always remember. We expect that each teacher will take back what
they have learned and integrate it to some degree into their teaching on their return. They will then
also have the opportunity to share the outcomes with colleagues as part of their own CPD. The
outcome of the week will be the film which will be available on our YouTube site. The activity will be
written up and evaluated and go into our handbook to be shared with other teachers and schools as
part of our dissemination process.
At the inception of such a project it is often the case that something imagined in the mind’s eye takes
on a slightly different form of implementation. Whilst the output of the project was not a montage of

visuals from a variety of cultures, it was informed by a ‘montage’ of perspectives on all these issues.
In other words the preparatory stages with different partners provided quite mixed results. An online
meeting was facilitated with some colleagues who could join and ideas and experiences were fed in.
What was certainly a strength was the fact we were able to select students with inclusivity in mind.
Students who otherwise would not have had this opportunity were a part of it. Among them were
students from refugee or migrant status and coming from countries as wide ranging as Iran,
Afghanistan, Bosnia and Rwanda, where family had previously fled from the genocides there a few
decades ago. It was an incredible experience to be able to interact with some many Europeans but to
be able to share this experience with those from far flung places and from some of the most
challenging circumstances was something simply not possible in an ordinary curriculum time.
Another success was the fact that many students brought enthusiasm and specialist knowledge with
them. Their knowledge enriched the project, but they also had the opportunity to benefit from the
specialist teaching on offer. At the unveiling of the project, students received certificates to mark the
occasion.

Further evaluations are available on the website, but feedback from the teachers highlighted the
following strengths and the following things to improve.
Strengths
The welcome
A clear programme
Space to explore and interact
A lot of fun
Such a huge amount achieved
Group work
Students well matched to host families

Areas to develop
Pre-work material to be better co-ordinated or defined
More class experience for teachers
As well as the visual outputs weaving in the conceptual
aspects of Open Minds Open Borders.
Perhaps reduce the project outputs to allow more time to
make the connections to the project concept.
Understanding more about the structure of the school

Some students remarked:

Seeing all the work we had done in the exhibit room was
amazing and I knew then that the project had hit the nail in
the head with Open Minds Open Borders theme.

My host family was very welcoming and I
spent lots of quality time with them. I also
picked up the piano again after 5 years
thanks to my host family!

I’m really grateful I was chosen
to be a part of this project
because I met and made lifelong
lasting connections with a lot of
amazing people.

I feel like the project definitely achieved the
main goal, which was to have us be more
open minded to people from other places.

Mobility 2, Germany:
This activity took place in the
spring of 2018.
Eduard-Stieler-Schule in Fulda is
the only vocational school taking
part in the project, thus the topic of
professional skills was covered
there. Since they are experts in the
world of work, the other partner
schools being regular schools
would benefit from their expertise
in that field. A further advantage of
having a vocational school
participating in a European project
is that everyone can learn about
apprenticeships and qualifications for the world of work in Europe, for example the unique
German system of dual vocational training (education by the employers as well as in school).
As Eduard-Stieler-Schule has strong links to local companies, some of which are global
players as well, and the University of Applied Science, they were included in the project to
offer students a first-hand insight into their expectations with respect to skills in the world of
work. What do they expect from future employees and students? What will students have to
prepare for? With the help of experts, those questions were discussed and answered. Besides
lecturers from the local University of Applied Science, a hotel director and a teacher trainer
were included to make a contribution to the project.
The overall aim was that students would teach a lesson to other students at Eduard-StielerSchule and then reflect on their success in doing so Students planned, prepared (with the help
of teachers) and delivered their lesson on what they had learned from the given input. Since
one of the German school’s qualities is the diversity of students ranging from refugees to
apprentices to A-level students to adult learners, students were able to do their lesson with
different kinds of students. Another aspect of teaching fellow students is that they are equals
and therefore maybe more authentic than a teacher talking about skills needed in the world of
work.

Day 1
Day one of the project in Germany started with the YouTube clip “Shift Happens” which once
was the starting point of the evolution of this project. This clip offers so much food for thought
and discussion that it set everyone in the mood for the week and provided many talking points
right away. After some ice-breaker activities the first guest lecturer provided some insight into
changes in the world of work and what this meant with respect to skills future employees would
need. Her presentation about her own career path and the T-shaped personality model
proofed to be very sustainable since it was picked up in many lessons the students created.
Later that day, students went to the local University of Applied Sciences where they were
given a lecture on robotics and analytics in the future.
Day 2
The morning of day two was meant to give students more input on career orientation and the
vocational training in Germany. Instead of being given a lecture, some vocational students got
in touch with the international teams and talked about how they chose their jobs, what is was
like and what skills they needed. Later, a hotel director representing the German Hotel and
Catering Industry Association provided the students with some aspects from his point of view.
In the afternoon, students were given some time to reflect on what they had heard and to
brainstorm some first ideas in their groups. In order to include some more regional, historical
and cultural aspects in the project week, students went on a trip to “Point Alpha” which is a
sight on the former inner German border. That way the idea of "Open Minds Open Borders"
was picked up again.
Day 3
On the third day of the project week, students had time
to develop their ideas on the lesson they wanted to
deliver. They were supported by teachers from the local
school but also the accompanying teacher were included
to help assigned groups with plans and preparations. To
facilitate and structure the process, every group had a
USB flash drive that contained the week’s tasks as well
as a lesson plan template they were to fill in. Having done
cognitive work all morning, the afternoon was dedicated
to some physical work, namely a volleyball tournament
which proofed to be a fun way for students to get to know
each other in a less formal setting.
Day 4
Thursday was also used to finalize theoretical work on the lessons plans as well as finishing
the preparation of everything students would need for the lesson. Again, all the groups were
supported by staff. Thursday afternoon was free of school activities so that some of the
students got together on a trip to Frankfurt or they could spend time with their host families.
Day 5
Lesson day! After some quick final preparation, students went off to their assigned classes to
deliver their lessons. They had about 60 minutes to cover plus some additional feedback from
the students. Everyone was rather nervous but they managed to get their messages across.

After their lessons they all came back and finished the lesson plan templates to include some
evaluation of they had just experienced. Every group briefly summarized what they did and
how they experienced it to their fellow students. After that there was a final feedback session
on the whole project week in form of an anonymous survey (results can be seen on the website
concluding the official project week on “skills for the
future world of work”.)
To round the whole project week off, German
students organized a farewell barbecue party inviting
all the project members and their hosts as well as the
teachers. So Friday night strengthened bonds
between students in a rather casual setting before
departure the next day.

Impact, Dissemination and success
The final day of this project week was dedicated to students spreading what they had learned
and found most beneficial in form a lesson delivered to other students of the hosting school.
That way as many students (6 different classes and their teachers) and teachers as possible
got an insight in what went on and could profit from student findings in a nutshell. By the end
of the week, every school was given a USB flash drive to take home which included all the
materials used and created in Fulda. That could enable them to share the week's outcome at
home by redoing and possibly improving the lessons.
Throughout the project week, students worked in international groups to prepare a lesson on
a skill/skills that they found to be interesting and worth investigating. They planned, prepared
and delivered a lesson on how to develop that particular skill. That way the students not only
reflected their own status quo concerning their skill, but they also had to think about how to
teach it to other students. Of course, the students as well as staff had to work on their own
skills, such as collaboration, flexibility, presentation, communication, and basic ICT skills to
ensure the project's success.
Through some more casual activities (trip to Point Alpha, volleyball tournament, barbecue,
etc.), students were able to connect on a personal level forming bonds of which some are still
lasting. This can be seen as proof that the European idea of collaboration and understanding
beyond national borders is and hopefully will be kept alive.
Although students found the lessons to be quite successful, the language barrier was
challenging at times, especially since the German students in their classes were rather shy in
engaging in a discussion with the project groups. One reason for this might be lacking
exposure to international teams and using English as a means of communication. But in
working together the groups managed to get their messages across.
strengths

areas to develop

•
•
•
•
•

•
•
•

programme well-organized
clear task
welcoming host families
getting to know new people
having fun

•

less lectures, more activity (sports, trips)
more challenging task
involve teachers more specifically in
project work (or give time to teacher
shadow?)
students wish for more free time to spend
together without project work

For a full review of the student feedback click here.

Students' quotes

Mobility 3, Italy:
The third mobility took place in November 2018 in Trento. Liceo Scientifico Galileo
Galilei is a state funded higher secondary gymnasium in Trento, situated in the north
of Italy and is one the best gymnasiums especially for science and technological
studies in the city. While most of the Italian students are usually focused on courses
with science, maths and technology, we thought it would be a good idea to introduce
a sensitive theme such as “immigration” through theatre. The objective was to use
drama as a communication medium and underline the importance of culture, thus
enabling the students to become “sensitive” to the topic which was also at the time a
political gambit in the country and in Europe.
For the purpose, an expert on drama was invited to teach and conduct the
performance during the week. Along with teachers from other European schools and
colleagues of Liceo Galileo diverse activities were organised (see the weekly timetable
below).
The students from different countries were organised in groups. Each group with one
student from each country contributed a section of the drama on the theme of
“Immigration”. The main aim of the drama was to examine different aspects of living
and understanding the reality that was at the time a very hot topic in Europe.
The sub themes chosen were:
1. Language
2. Costume, habits
3. Religion
4. Job, housing, education
5. Family and friends
6. Music
Before the mobility week, the
participating students sent
material such as poetry,
prose, art and music to the
Drama expert so that she
had time to read and
understand. Moreover, the
overall aim of the activity was
to
critically
explore
differences in the various
aspects
across
partner
countries
through
the
medium of script writing and
dramatization. It also focused

on enabling students to acquire the 21st century skills included in the rationale of the
project.

They used all the skills beginning from their initial research, their understanding of how
to use digital media, work in a group and with students from other countries whom they
had never seen, and be able to present their decisions on finally learning how to agree
on the information to be effectively presented to a larger audience.

Day 1. The first day included
activities in getting to know
each other and the students
met ‘refugees’ in person and
heard their stories. They had
the opportunity to talk to them
and ask questions. This was
an eye opener for many
students who did not expect
the reality the young refugees
were narrating.
Day2, 3 & 4 were dedicated to
in-depth workshops. Students in their groups worked on planning, script writing
including improvisation and choreography etc., Work also included on preparing
props, costumes, music, choreography etc
Day 5. This day was set
aside for the drama to be
presented to the students
of the Liceo Galileo and
visiting students and
teachers.
Impact, Dissemination
and success
The workshop of
dramatization had a
positive impact on the
group as well as the students of the hosting school. The video was circulated later
for viewing in the school. In addition, the take home message for many teachers
was the aspects of script writing and developing new scripts being utilised in their
regular lessons. At the end of the mobility from the feedback we gathered the
following are our:
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Strengths
The welcome games
Workshops by the Drama expert
A clear programme
Such a huge amount achieved in a short time
Group work
Students well matched to host families
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Areas to develop
More involvement for teachers in the drama;
Accompanying teachers were not aware of the
project;
Create breaks more often for students;
School staff was less involved
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Mobility 4, Imatra, Finland:
The fourth mobility took place in Imatra, Finland in January 2019. Imatra is a border town at the
very edge of the European Union bordering Russia and its location. And therefore, offers an
excellent opportunity to explore the question, “Do we still need borders?” The municipality
of Imatra has seen many changes due to its location. As a consequence of the 1939-1945 war we lost
areas to the Soviet Union; in recent years we have seen the impact of increasing and then decreasing
numbers of Russian tourists; the effects of EU sanctions on businesses in the border area; and the
influx of refugees in the area, raising the question of whether borders are now redundant.
During our exchange week the aim was to examine the historical, psychological, social and
geographical borders and consider the question “Do we still need borders”.
Prior to the exchange, the partner countries were required to prepare a short presentation (max
30 mins) on the topic: "What do borders mean in our country?" The idea was to look at borders from
different aspects: geographically and historically - how have the borders changed and why,
psychologically - what kind of mental or psychological "borders" we have in our country, are the
people somehow divided or joined by the borders? Are borders needed in your country? What
impact has the borders (or not having borders) had in your country within recent years
or in history. These presentations were presented during the first two days of the week.

During the project week the students were
divided into five different nationally mixed
groups and each were given a certain topic
related to the borders for an investigation.
During the week, the students had vising
specialists giving lectures relating to different
fields regarding borders and after every
specialist lecture the students were working
collaboratively on their own data gathering,
selection and evaluation on their chosen
topics. There was also a trip organized to the
Finnish-Russian border and the border
museum.

Accompanying teachers took a lead of
each group and supervised and help the
groups with their planning, research, and
execution of the ideas.

At the end of the week, the students organized the “Border Fair” for the local secondary and primary
school students. The idea of the fair was to teach the younger different facts relating to the borders.
The Erasmus students organized five different teaching spots, using various teaching methods from
map exercises to internet-based quizzes. In the end the younger students were asked to answer
whether they believed we still need borders.

Impact, Dissemination and success

According to the feedback received from the students and teachers who took part in the project
week, the week met it’s targets successfully.
•

The participating students’ knowledge about the different issues relating to borders
was improved and strengthened.

•

The students worked together collaboratively, learning together and from each
other.

•

Participating teachers were able to give their input in the week and take part in the
project week.

The Border Fair got excellent feedback from the local primary and secondary school students and
teachers. Especially the elementary students were very enthusiastic about the Fair and were keen on
trying to communicate in English with foreign students. In the end even the upper secondary school
students wanted to take part in the Fair.
Through the specialist lectures, visits and the Border Fair, we were able to involve several different
local and national organizations in our project and also get our local community involved in the
exchange week. There was also an article regarding our project on our city’s own website:
https://www.imatra.fi/uutinen/2019-01-18_open-minds-open-borders-%E2%80%93hanke-saalukiolaisten-ajatukset-liikkeelle

Strengths
• Well organised, clear schedule
• Good and interesting lectures
• Evening activities
• Host families
• Border visit was very interesting
• Good interaction between the students

What is important to state is that
people make the difference when
spending time abroad. Infact, whether
the place was pleasurable or not and
although it was cold and dark for most
of the day, people made me feel at
home: my family was particularly polite
and excited to know me better and the
Exchange students were all very
stimulated to invest their time by
socializing with each other.

Areas to develop
• Teachers should have been involved
even more
• Students should be encouraged to use
more “adventures” and new ways to
present their ideas.
• Social media and short videos should be
included more into the implementation
of the project.

Personally, this project is one of the
best experience I had during my five
years in secondary school. I had the
opportunity to learn a lot about
borders and geopolitics, and I met
other people of my age from different
European Country.

I really enjoyed the project as
it combined my passion for
geopolitics and the
experience to know other
people of my age that come
from all around Europe, that
speak different languages and
have different cultural
background.

Mobility 5, Skövde, Sweden:
The fifth mobility took place in November 2019 in
Skövde. Rydskolan is a secondary school and it is
located in a multi-cultural area in the suburb of
Skövde. The school has a great experience of
integration work and teaching Swedish to newly
arrived students. The school also has experience
from computer programming. The city of Skövde is
also a centre of the computer gaming industry.
Therefore, in Skövde the students and teachers
experienced programming with specific focus on
computer software programming. During the week
we had input from Skövde University, one software company and the Volvo high school. The students
were taught to program in a game making program. It all ended up in short games where the students
had made a digital pet which could move, eat, sleep and so on.
With help from the school's programming teacher, the
students programed a game during the week using a program
called Game maker. The students programming skills, coming
into this, was very various as well as the results. But the
student with more programming experience was very helpful.
The last day of the project an exhibition at the school´s
entrance hall was organized. At the exhibition the students
got a chance to show their games and what their digital pet
could do.
During the week we had a visit by Johannes Aspeby, founder
of the gaming company CoffeStain. He talked about game
development and how computer games can be designed.
The aim was to give the students inspiration for their own
games. The presentation was very popular as the company
was well known among the students.
The first day we listened to a presentation about Artifical
Intelligence by Paul Hemeren from Skövde University. He
foucused on the boarder between man and robot.
The students got to see programming in real life when we
visited the Volvo high school.
For the teachers
One of the intentions with this project was to give teachers
from different countries and teaching cultures the
opportunity to share their experiences of teaching and get
input from each other.
In Skövde six teachers, one from each country, planned
and held a lesson together. This gave the teachers the
opportunity to discuss educational issues and share their
experiences from different school systems. The lesson was
about digital development and the teachers gave the
students an insight into life before smart phones.
As Rydskolan and Skövde has a great experience from working with and teaching newly arrived
pupils we wanted to share that experience with the teachers. One of the days we made a visit to

MME, MME is a centre for reception, testing and preparation of newly-arrived school age pupils as
well as coordination of mother tongue teaching and learning. When you arrive to Sweden and Skövde
you start your first eight weeks in MME, learning Swedish and are introduced into the Swedish school
system. After eight weeks the pupil goes to a regular school in Skövde but MME is coordinating and
implementing mother tongue teaching and study guidance in the mother tongue for the pupil.
The teachers in the open minds, open borders project visited MME to hear about their work and meet
some of the pupils and teachers. The aim was to share our work with new arrivals and exchange
experiences from each other on how it differs in our respective countries and hopefully bring some
good ideas back home.

The final
At the end of the week, an exhibition was organized in the school's
entrance hall. The students who participated in the project presented their
games for grades 5 to 9 at the school. The Swedish students were given
the opportunity to try the games and it also
gave them an opportunity to speak
English. Even the superintendent of the
schools in Skövde and the local school
politician participated. The local newspaper
also came and did a report on the whole
Erasmus week.

Strengths
Well organized
Good program with a good balance of
presentations/trips and programming
Teachers shared experiences
A lot of the staff in the school were
involved

Areas to develop
Some kind of grope programming task
Customize the task to different levels of programming skills
Short of time with the programming task
The programming teacher was not able to be around all the
time

Some students remarked:

It was the best week of my life, it was a
lot of fun, I met a lot of new friends and I
already miss them. I think that the week
is too short.

“The presentations about Artificial Intelligence
and the Coffee Stain were both very nice. I
learnt some new things that I did not know,
and I was surprised with the social robot. The
presentation of Coffee Stain was also very nice
because I love to know facts of game
companies, that I play games”

It was fun, I’m a bit shy so a
few things were a little
scary but everyone was
nice and the programming
was fun even if it was a bit
hard sometimes

Hosts were lovely and the food here
is great. Thank you so much :)

Mobility 6, Netherlands:
Visser ‘t Hooft Lyceum in Leiden is a secondary school hosting 1400 students aged 12-18.
The school was founded in 1919 as a school in the Protestant-Christian tradition, but is open
for students from all backgrounds. We have been cooperating in Erasmus+ / Comenius
activities since the year 2005 when the school decided to introduce Bi-lingual education in
the Leiden area: this means that students are taught in English to improve their Englishlanguage skills and focusing on an international outlook in a globalised world.
Programme:
The programme was set up for students to become aware that fresh-water availability as a
commodity is scarce and influenced by international borders, both politically, physically and
technological limitations.
Students brought samples of fresh water from their area to be analysed in a laboratory.
Students were divided into 4 multinational teams working on a specific part of the project
Monday: Feb 3rd
0830: Start program at school. Ice Breaking activities – research project outset.

Presentation of the 6 schools: 10 mins per school – tell us something about the school, the
area of the school and a major water-related issue in your country!
Research in 4 groups on one of the following subjects – leading to a suggestion on
How to change people’s minds / attitudes and consequently behavior on the different
subjects – considering the results of your research
Introduction to the 4 different subjects:
• Scientific opportunities and limitations to fresh water management / purification: find
out about this in your own country – are there any (potential) problems – where do
you collect your fresh water. And what happens when water comes back into the
ecosystem. How do you clean it – and what sort of chemical residues are difficult to
remove? (Mr. Boltjes)
• Biological / Environmental opportunities and limitations: what happens to the
environment when you collect large amounts of water – does nature change? – what
happens when climate change becomes more and more urgent? Try to find

•

•

examples from your country. Threats to the environment from industry or intensive
agriculture. Webquest research. (Mr Boltjes)
Geographical and economic aspects: locally and continental (European scale):
Economic aspects: is drinking water expensive? Are there big users in your region?
Do conflicts arise between different users – collect data from your own country – and
compare it with the other countries. Water comes from only 70 ‘watertowers’ in the
world (see BBC-article): how vulnerable are we? (Mr. Boer)
Political / historical components – borders in Europe and the wider world that
influence fresh-water management: most fresh water systems are controlled by
different countries. What happens to river basins and aquifers when other countries
need that water as well. Has water been a reason for conflicts in the past – or can it
be in the future? Find examples. What role can international organizations play
control this? What happens if nations control the water systems? (Mr. Boer)

1300: Lesson on research methodology (60 mins – Mr. de Laat, GP-teacher): how to set up
a good research question – how to use information from different sources etc.
4 groups of 6 nationalities work on 4 different subjects.
Preparing a presentation on Friday afternoon on their specialized subject.
1430-1600: setting up project plans: assistance required by teachers – use of computer
room + school library –
1600-1700: Volleybal tournament in the Gym: take sportshoes / clothes
Dinner in town, organized by the group of hosts! VIP
Tuesday Febr 4th
0830: Opening of the day: setting off (by bus); Mr. Huub Hendrix is our guide.
Visit Sewage Treatment facility, a Nature reserve and the mouth of the Rhine river at
Katwijk.Walk in the artificial dune-area, covering the parking-garage as a sea defense.
1330-1600: work on presentations using computer room and vide
1600-1630: closing of the day, evening in host families

Visit Sewage plant and Leiden City centre, focus on the water-well in a ‘hofje”
Wednesday Feb 5th
0830: Opening of the day
0900-1200: Leiden city-walk – Rhine river – Guides from Heritage Leiden showing items of
the industrial heritage in Leiden, talking about the treatment of water in the city of Leiden
during the period of wool-making – visible remains of drinking water supply in the 19th
century. Visit Leiden Market and finish with
1200: Pannenkoek for Lunch at Pancake restaurant Oudt Leyden
Afternoon: Working on assignment (Visit Science Lab for science-students) group A / other
groups will work in the school.
1300-1600: work on assignment: try to set up a challenging presentation.

1600-1630: Closing – evening in host families
Thursday Feb 6th
0830: Opening of the day
0900-1200: Work on assignment in the school
1200: Bus to Waterleidingbedrijf (pumping stations to collect drinking water) in the dunes at
Vogelenzang + to Cruquius steam engine (19th century museum in a the machine used to
create land from water in the West of the Netherlands). Mr. Boltjes & Mr van der Werff will
accompany you.
1700: home – evening in host families
Teachers: dinner in the city
Friday Feb 7th
0830: Opening of the day
0900-1200: Visit Naturalis diversity Centre in Leiden
1200-1300: Lunch (from home)
1300-1330: move to Headquarters of Hoogheemraadschap
1330-1430: Excursion through the building – finish in room for presentations
1430-1600: Presentations – invite people from Hoogheemraadschap
1600-1630: Clearing up
1630-1700: Return to school
1700-1830: Indonesian food served in the school for participants + hosts
1900-2130: Party – including Pub Quiz
2130-2200: Saying farewell

Presentations and Indonesian Cuisine
Saturday Feb 8th
Leaving from Leiden CS – hire taxi-buses to Schiphol as there were no trains running due to
maintenance on the railwaytracks.

Evaluation
The outset of the programme (where political boundaries influence freshwater availability) was
too abstract for our students. The Finnish teacher managed his group to focus on “water as a
source of power” and students studied some historical events – like the Suez canal crisis and
the Israeli/Palestine water problems.

The laboratory work where students had to analyze their water-samples and compare them
did not show too many differences between the different samples. Students decided to
concentrate on the Nitrogen as this has caused environmental problems in many countries.
Working together in an international setting of the laboratory gave them a good insight in how
you can exchange ideas and results.
Students working on the economic aspects of drinking water focused on water use by the
meat industry. The original plan of investigating a big water-user in the Leiden area
(Heineken brewery) had to be cancelled as the brewery does not allow visits by under-18s!
The environmental group studied the effect of heavy rainfall on the course of rivers in
riverbasins causing flooding and other problems.

The original plan was to present all powerpoints to a forum of local and regional politicians,
but due to personal family-circumstances this could not be organized: local press also are
only really interested if politicians are involved.The Rijnland Waterboard offered the use of
their parliament-room to finalize the project with teachers and soms Waterboard people
attending and assessing the presentations.
By including teachers from different subjects in the school (Global Perspectives, Sciences,
Geography) the project is spread among teachers at Visser ‘t Hooft Lyceum and therefore
the international focus of the school was strengthened.
Because the teachers of the visiting schools were involved in accompanying the groups they
could maintain academic standard in the project and therefore the results of the research
project was satisfying.
The presentations are attached to this document.
Strengths

areas to develop

•
•

•

•
•
•
•

programme well-organized
teachers from all countries had a clear
task in the programme
welcoming host families
getting to know new people
the pubquiz at the end was challenging
and fun
evening to Amsterdam was amazing –
organised by the students themselves

•

•

•
•

students would prefer schoolwork in the
morning – and trips in the afternoon
external dissemination of activities was
hampered by personal circumstances and
limitations set by Waterboard Rijnland
students felt the need to organize free-time
trips because they wanted more leisure time
with their guests
February can be cold and wet!
Indonesian food is too spicy for many

General (and sometimes personal) remarks:
•
How to find host-families in a three-year project: In Leiden we could count on
students who were involved in earlier exchanges, but the UK had to find
accommodation with colleagues because students were not personally involved.
•
Ambition needs to be built up in steps: In Imatra, I wanted my students to talk about
an abstract issue of our Dutch Poldermodel – but this was too complicated even for
my own students – let alone that they could present it clearly to the others. Simpler
starting points were needed to build upon.
•
Also: my idea for the Leiden-project on rivers was a bit far-fetched for many.
•
You should not underestimate the influence of all social aspects of hosting people,
getting used to different customs and meals: all this costs much energy from the
students – the academic outputs are not always what you might hope for. Great
thought is needed to streamline the process and outputs.
•
Another thing that I have learned over the years is that you can involve the guestteachers a lot more than you may think: in earlier projects I had the idea that they are
my guests and that I felt responsible for all the elements in the programme. Now I
tried to involve my fellow colleagues more: like Martin from Germany organising a
volleyball-tournament in our gym – or Aapo from Finland developing a political
element of water management by focusing on the Israeli situation: water = political
power. He was very much involved in the success of the presentation of the historygroup.
•
A word of warning in the handbook could also be that you have to plan well ahead:
setting up the programme, finding host families etc etc. In my case (where my father
in law an my mother died in the first 3 weeks of January) this resulted in not being
able to organize a political debate with local politicians and press (and consequently
a loss of dissemination). Luckily I could rely on the support of all the teachers from
the OMOB-countries during the week to make things into a success.
•
Also take into account that host families want to show their guests around the area
as well – this resulted in some excursions outside of the regular programme, with
students traveling to Amsterdam, but others were not allowed by their teachers.
These situations can result in awkward discussions (“why are we not allowed to
go?”).
• Strict alcohol and tobacco rules for under-18s are now widely accepted in all
European countries. This has not been an issue during our project.

Resources

•
•
•
•
•
•
•
•
•

Organisations involved – websites contain
educational and practical information that was
used often:
www.rijnland.net
www.ivn.nl
www.cruquius.nl
www.Naturalis.nl
www.Waternet.nl
www.vhl.nl
www.deltares.nl
www.leiden.nl
www.vhl.nl

Epilogue:
In summing up the project, it is important to see that process is equally important as product. It is
hard to measure or illustrate what the experiences of the projects will have meant for students and
teachers. Some of that will have been captured in our feedback and evaluations, some in what was
produced. However, undoubtedly one of the greatest strengths of the opportunities presented by
the Erasmus project is that of enabling young people to meet people, have experiences and learn
lessons beyond their own environment. It is an antidote to echo chambers, providing an opening up
of one’s horizons, but also of one’s self as a novel experience is embarked upon together. It is these
kinds of journeys that happen alongside others that teach collaboration and forge friendships. The
colleagues who I have worked with on the project have certainly felt that way about things as have
many of the students. Such experiences are formative and do change you as a person.
The quality and calibre of the work has also been strong. In the business of school life, keeping on
top of all the organisational components alongside other commitments is a significant challenge and
sometimes you only see the tip of an iceberg in terms of what each student gains from it. However,
coming back together as colleagues for our transnational meeting and pooling our experiences and
resources suddenly drew attention to the very significant effort that everyone has made and the
very significant outcomes. Seeing the way colleagues delivered their programmes, reading the
reports, viewing the photos and videos and digesting documents and slide presentations has been
an immersive experience. It gradually sinks in how the ambitions and design of the project really
have facilitated colleagues and students alike to give of their best and demonstrate the value of
these projects.
As for our aims in Open Minds Open Borders, I think these have been realised. We have met all the
targets relating to inclusivity, to cross cultural engagement and to shared outputs as evidence by the
presence of our website with all resources available. A weakness of the initial bid was perhaps that it
set out to reach 400-500 teachers in its dissemination but perhaps did not make clear how this was
actually to be achieved. How would a project with foreign partners directly support professional
development for other teachers in their daily curriculums? What were the transferrable benefits and
opportunities? I don’t think we can claim to have reached that many teachers in the way set out.
However, I think that work is ongoing and will now increase further as we near the end of the
project. This is because the website has now captured our experiences, our outputs and our
methods. With these linked to every school, there is now a central place for inspiration and
interaction. Students and teachers alike can gain insights through what is shared there. It has also
provided valuable learning experiences for future projects too.
I think we can honestly be very proud of our collaboration and of our students in their part in it all. It
has achieved many great things, but it has also established a high standard for further programmes
and opportunities in the future providing fresh ambition to grow leaders of our staff and students. It
has opened many minds and it has dismantled borders that would otherwise have stood in the way
of us forging such links and opportunities.

Author: Chris Woollett, Bennett Memorial School.
Contributors on substance and outcomes:
Peter Boer, Elizbeth George, Sanna Prior, Sofie Nystedt, Elli Heinecke.

